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Abstract 

 
Plagiarism may be a term frequently used or heard in tertiary 

education, especially in Western countries where the citation 

format was originally invented and used. However, since a large 

number of university students in Cambodia are from the 

provinces, they may have lack of knowledge and awareness of 

the concept of plagiarism. Furthermore, university students from 

the capital city, Phnom Penh, may have limited understanding 

about what plagiarism is and how to avoid it effectively because 

only after they enroll in higher education do they come across 

this term and its meaning. Most importantly, this academic 

misconduct is not introduced broadly or consistently in every 

institution. Thus, this ten-week intensive research study aims to 

explore university students’ perception towards plagiarism by 

exploring two significant aspects: identifying the actual extent to 

which they are familiar with plagiarism (its definition, forms and 

importance in academic work), and examining the degree of 

understanding between students in foundation year and those in 

higher years. The study used a questionnaire as the research 

instrument of data collection, and one hundred and one students 

who are enrolled in Bachelor’s programs in the international 

track at The University of Cambodia were randomly selected for 

the sample size of research. The study found that there were 

contradictions in the students’ attitudes towards plagiarism due 

to the fact that activities, which constitute plagiarism, were not 

clearly determined despite all of them providing a good response 

to definition of plagiarism. As a consequence, understanding 

students’ perception towards plagiarism is absolutely crucial for 

learners, teachers and faculty members to help deal with this 

academic concern. 
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I. Introduction 

1. Background of the study 

According to Merriam Webster Dictionary, “plagiarism means to steal and 

pass off (the ideas or words of another) as one’s own. To use (another’s 

production) without crediting the source.” IEEE (2012) defines the term of 

plagiarism as “the use of someone else’s prior ideas, processes, results, or 

words without explicitly acknowledging the original author and source.” 

Based on the definition, the term plagiarism lies beyond the general 

perception of copying others’ work and claiming it as your own, and it can 

be assumed that incidence of plagiarism occurs mostly in academia and 

industries such as publication, original songs, and students’ school work. 

However, this research paper only focuses on students plagiarizing in their 

assignments – whether their work is done originally by themselves, using 

proper and accurate citation.  

 
Plagiarism is also known as an academic misconduct or crime, due to the 

fact that it violates the student code of conduct and undermines the ultimate 

goal of education – enhancing human capital for social and economic 

development. As a matter of fact, plagiarism is a growing concern in 

academic settings, especially, in this modern educational system, which the 

Internet is highly accessible for a variety of sources. According to Xueqin 

(2002), the incidence of plagiarism in Asia has recently aroused as a 

considerable concern in academic institutions. In addition, one of the most 

popular reasons why Asian students plagiarize their assignments is their 

limited understanding of the plagiarism concept (Briggs, 2003; Zobel & 

Hamilton, 2002). As a consequence, it is very difficult for Asian students to 

recognize any forms of plagiarism if they are unaware of the concept. Biggs 

& Watkins (1996) claim that Asian students who study locally have little 

knowledge and awareness of citation and reference methods conducted by 

Western academic scholars. Hence, it can be concluded that it is logically 

necessary that if academic institutions aim to tackle plagiarism problems, 

they must investigate the extent students understand this concept in the first 

place.  

 
Cambodia is one of the Asian countries facing similar concerns about 

plagiarism. To illustrate, Jensen (2015) published an article entitled, “Khmer 

Times Publisher To Retire Plagiarizing Pen.” According to the article, Mr. 

Mohan, who is the publisher of Khmer Times, copied ideas from others’ 

papers such as an essay by an Indonesian student, and newspaper article 

from Malaysia and included them in the content of his writing without 
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proper citation. Moreover, in the Cambodian educational system, the notion 

of plagiarism is introduced to students mostly after they enroll in higher 

education. For instance, The University of Cambodia (UC) has a strict policy 

against plagiarism; that is why students understand that it is bad to 

plagiarize. Although there are punishments against plagiarism, for example, 

assignments and papers will be invalid and marked as zero if a student is 

caught plagiarizing, a large number of Cambodian students still plagiarize 

their school works. To effectively prevent the growing incidence of 

plagiarism, it is important to gain better understanding of what students 

perceive plagiarism to be – whether positive or negative and the extent to 

which they are familiar with the practice of plagiarism, especially how to 

avoid it in their papers. 

 
This ten-week intensive research paper, carried out by a group of RES301 

students from The University of Cambodia (UC), aimed to explore the 

perspective of UC students from various terms towards plagiarism. More 

specifically, the objective of this paper is to identify the extent to which UC 

students are aware of, or familiar with, the concept of plagiarism in 

academic work. One hundred students ranging from their first to last term 

enrolled in the International Track Bachelor’s program were chosen to 

complete the survey. 

 

2. Problem Statement 

Due to a dramatic growth of concern of plagiarism as an issue in academic 

settings, it is vital that students’ attitudes towards plagiarism be understood 

and thoroughly researched, and perhaps the most important reason for this 

research is that such attitudes determine ultimate goal of academic success. 

 

3. Research questions  

1.  To what extent are UC students aware that they are plagiarizing their 

schoolwork? 

2. What are students’ perspectives towards plagiarism – are they positive or 

negative?  

3. Do all UC students enrolled in the International Track have a similar 

degree of understanding about plagiarism? 
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II. Literature Review  

1. Definition of Plagiarism 

Many researchers have defined plagiarism differently based on their points 

of view. “Plagiarism involves literary theft, stealing (by copying) the words 

or ideas of someone else and passing them off as one’s own without 

crediting the source” (Park, 2003); “[u]s[ing] somebody else’s work (words 

and thoughts) without attribution” (Wang, 2008); and “[a]ny nonzero 

percentage detected by Turn-It-In (after screening)” (Williams, Nathanson, 

& Paulhus, 2010). Thus, the core definition of plagiarism is an act of stealing 

someone’s intellectual property including words, opinions and/or pictures by 

failing to give him/her credit. Cheating, academic misconduct/ 

dishonesty/crime, and stealing intellectual property are used interchangeably 

in defining plagiarism. 

 

2. Forms of Plagiarism   

Some studies investigate types of plagiarism. First, direct plagiarism refers 

to copying word-by-word from others’ work without using quotation marks 

or crediting the source (Bowdoin, n.d.). Second, mosaic plagiarism occurs 

when only a few words are changed, leading to a failure in the practice of 

paraphrasing and direct quotation (Harvard College, n.d.). Third, when a 

paper owner resubmits his/her previous work either to other classes or to 

other lecturers without gaining permission from all lecturers involved, it is 

known as self-plagiarism. Accidental plagiarism is an unintentional use of 

somebody’s work (CBB, n.d.). Last but not least, back-translation, a new 

form of plagiarism, happens when a passage or an article is translated from 

the original language to another language and then translated back to the 

original language by the use of the Internet, and in doing so decreases the 

chance of being caught (Jones, 2009). A review of studies of plagiarism 

from 1941 through 2005 found that the extent of students plagiarizing ranges 

from 20 to 75 percent in any form of plagiarism (Harris 2001; Carroll 2002; 

Park 2003; Hart & Friesner 2004). A longitudinal study of cheating 

behaviors at multiple campuses, carried out by McCabe, Trevino and Klebe 

(1996), reveals the figure of students committing plagiarism in a 1963 and 

1993 study to be 30% and 26% respectively. 

 

3. Causes of plagiarism 

3.1. Social and cultural factors 

Some researches attempted to discover the factors that influence students to 

plagiarize. “The concept of plagiarism is fully embedded within a social, 

political, and cultural matrix that cannot be meaningfully separated from its 
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interpretation”, claimed Scollon (1995, p. 23). For instance, according to 

social norms theory, perceived behaviors that individuals judge as 

appropriate are affected by observing how other people act; therefore, if 

cheating is committed by the majority of students, the minority group will 

assume that this act is acceptable in academic settings (Fish & Hura, 2013). 

Peer pressure or perception of peer behavior encourages learners to deceive 

themselves in thinking that copying someone’s work is acceptable (McCabe 

and Trevino, 1996). Additionally, Park (2003) demonstrates that students 

who are under family pressure to maintain good grades are often apt to cheat 

on their schoolwork. Students from different cultures view academic 

dishonesty differently; as a consequence, the number of incidents differs 

from one culture to another. To illustrate, one study from Lancaster 

University finds that 20% of Asian, 40% of Chinese, 21% of Greek and 19% 

of British students copy materials, almost word for word, from any source 

and turn it in as own work at least once or more than once (Introna et al., 

2003). 

 

3.2. Teaching style and learning process 

Teaching methodology and learning processes play a role in shaping 

students’ idea of plagiarism (Maxwell, Curtis & Vardanega, 2008). Teaching 

methodology supported by Barnas (2000) and learning processes or 

classroom culture corroborated by Brown (2012) and Feldman (2001) bring 

about incidents of plagiarism. To illustrate, in the olden days, Chinese 

students had to memorize thousands of classic Confucian texts in order to 

pass civil service exams (Bloch & Chi, 1995). Also, giving away lecture 

notes and handouts in class contribute to the practice of memorization 

(Chan, 1999). As a consequence, students acquire the notion of ‘learned 

plagiarism’ as they are taught to memorize and copy somebody’s intellectual 

property rather than to create their own (Deckert, 1992).   

 

3.3. Gender and plagiarism 

Correlation studies of gender and plagiarism concluded that gender has an 

imminent effect on academic misconduct. For example, an empirical review 

of 107 studies done by Whitley (1998) provides sufficient evidence that 

more male students engaged in cheating than female students. This claim is 

supported by two studies of plagiarism (Selwyn, 2008; Smith, Ghzali, & 

Minhad, 2007), which find less female students commit plagiarism 

compared to male students. 
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3.4. Technology and plagiarism 

Advances in technology have provided students with easy access to millions 

of sources, which results in a higher rate of academic crime (Jones, 2011; 

Wang, 2008). As some articles on blogs or websites do not have authors’ 

names or other relevant information listed, students unintentionally 

plagiarize others’ work. Other research draws a relationship between 

plagiarism and students’ characteristics including moral issues, self-esteem, 

achievements and motivation predispostions (Angell, 2006; Rettinger & 

Kramer, 2009).  

 

3.5. Miscellaneous factors 

Other factors associated with academic dishonesty are carefully explained in 

many studies, such as poor time management (Park, 2003), the alternations 

in today’s lifestyle compared to earlier generations (Harris, 2001; Howell, 

William et al., 2003), “content problems, laziness, language problems, desire 

for a better product, lack of confidence, lack of awareness, work 

management, unmotivating tasks, lack of resources and deliberate choices” 

(Yakovchuk, 2006). 

 

4. Solutions to plagiarism 

Aside from the studies focusing on of causes of plagiarism, a large number 

of studies focus on possible solutions to avoid plagiarism. Students and 

teachers are the key actors in alleviating academic misconduct. Moreover, 

common practices that are introduced by educational articles are 

paraphrasing, summarizing, citing and quoting by using quotation marks, 

and despite the fact that students are aware of those strategies to combat 

plagiarism, they commit errors to some certain extent. “Forget about 

policing plagiarism. Just teach”, a title article of Howard (2001a), presents 

an in-depth overview on how to deal with academic misconduct. Anderson 

(2009) suggested some useful solutions: allowing students to use plagiarism 

detection, teaching and assisting them to write an accurate article with 

references, and providing feedback. According to WPA Council, institutions 

or universities can help improve the quality of writing by (1) introducing 

plagiarism and setting clear policies, (2) adjusting assignment design, (3) 

providing a variety of sources and encouraging reading, (4) “work on 

plagiarism responsibly”, and (5) imposing punishment. As technology 

becomes more advanced, plagiarism software detection programs such as 

CopyCatch, EduTie.com, HowOriginal.com, IntegriGuard Online and the 

like are created to help eliminate plagiarism; those programs are either fee-

based or free services (Talab, 2013).  
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In summary, there are an abundance of research studies on plagiarism, most 

of which are concerned with causes and solutions. Moreover, the research 

has been mostly conducted in Western countries. What is missing in existing 

research is the perception of students towards plagiarism, especially in 

context of Cambodian university students. Therefore, this research paper has 

been conducted to achieve the following objectives: 

 

1. To identify the extent to which UC students are aware that they are 

plagiarizing their school work; 

2. To examine their perspective towards plagiarism – is it positive or 

negative?; 

3. To distinguish their attitudes about plagiarism in the context of their term 

of study.  

 

Since there is little research on plagiarism in Cambodian universities, the 

aim of this study, in the long term, is to provide a background for future 

thorough investigative research to provide in-depth understanding about 

plagiarism and effective solutions to alleviate this issue in academic settings. 

 
  

III. Research Methodology 

1. Research design 

We designed our research based on one important research tool: a 

questionnaire. The questionnaire we designed is to test UC students’ 

understanding of plagiarism, their perception toward plagiarism and the 

differences in understanding about plagiarism depending on their term. The 

first part of our questionnaire is to establish some of the students’ basic 

information such as their gender, term, age and major. The second part of the 

questionnaire involves close-ended questions, which resemble a quiz. The 

intention is to test their understanding of plagiarism first, before asking them 

about the definition of plagiarism in the open question section. The closed-

ended questions range from obvious actions that constitute plagiarism to 

some not so obvious ones. The open question section asks them about the 

definition of plagiarism as well as their feeling toward having to avoid it, 

though we did not ask them direct questions about personally committing 

plagiarism, because most students don’t want to believe or admit they have 

participated in any plagiarizing activity, and we wanted to avoid activating 

their defense mechanisms. In short, the close-ended section focused on 

collecting quantitative data about the depth of their understanding while the 
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open question section aimed to collect qualitative data about their perception 

toward plagiarism. 

2. Data collection approach and sample size 

We randomly selected 101 UC students who are currently enrolled in an 

International Track Bachelor degree program. We focused on this area of the 

UC population because our questionnaire was conducted exclusively in 

English and it would make no sense to ask Khmer track students at UC to 

answer a questionnaire they may not be able to understand. We handed out 

the questionnaire for them to answer in hard copy, as well through an online 

medium to help ease our data collection. 

3. Sampling and data analysis method 

We exclusively used Microsoft Excel to analyze the data that we have 

collected from the questionnaire. The sampling method and the data analysis 

centered around trying to differentiate the answers by term and gender as 

well as the overall general responses in order to recognize any consistent 

patterns in the students’ answers. As for the qualitative data from the open 

question section, we looked for similar answers and grouped them together 

in order to find the percentage of the similarities.  After we found 

determined the consistencies in the close-ended question section and 

grouped the general responses in the open question section, we proceeded 

with a basic conclusive analysis based on the patterns established and the 

grouped responses. 

 
IV. Findings and Data Analysis  

1. Findings 

The first section of the survey asked the respondents to analyze each phrase 

and determine whether it was plagiarism, not plagiarism or could not be 

determined for the purpose of establishing the extent to which they 

understand the concept of plagiarism. The findings of those fifteen phrases 

are listed as follows: (see Table 3; note, most figures and tables can be found 

in Appendix B) For the first question, 77.23 percent of the students believed 

it was plagiarism, while 14.85 percent of them thought it was not and 8 

percent of them were not sure whether it was plagiarism or not. 

 

The results for questions 2, 3, 4 and 5, which aimed at dealing with issue of 

plagiarism by using methods of rewriting, paraphrasing, using quotation 

marks, and changing sentence structures, showed various opinions towards 
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plagiarism from question to question. For Q2, 72.28 percent believed it was 

plagiarism, whereas only 18.81 percent of them claimed it was not and 8.9 

percent of them were not able to determine. For Q3, the large proportion of 

students chose the answer as plagiarism compared to those who selected not 

plagiarism and unsure answers; the figures were 52.48%, 35.64% and 

11.88% respectively. The results for Q4 showed that 47.52 percent of 

respondents considered it as plagiarism; 28.71 percent said it was not and the 

rest, 23.76 percent, was unable to identify. 34.65 percent of the respondents 

identified Q5 as plagiarism, while the claim that it was not plagiarism was at 

42.57 percent, and 22.77 percent were unsure.  

 

Academic collusion was the topic of Q6, Q7 and Q8. While 56.44 percent of 

the students ascertained Q6 as plagiarism, 28.71 percent claimed it was not 

and the other 14.85 percent had no opinion. The results of Q7 indicated that 

29.7 percent determined it as plagiarism; 53.47 percent as not plagiarism, 

and 16.83 percent as unsure. For Q8, 17.82 per cent of the students perceived 

it as plagiarism; 70.3 percent believed it was not and 11.88 were unable to 

identify. 

 

Skills in reference and citation were tested in questions 9 through 15. The 

results of Q9 showed that 49.5%, 29.7% and 20.79% selected plagiarism, not 

plagiarism and not sure respectively. For Q10, 29.7 percent of the 

respondents believed that it was plagiarism, 36.63 percent believed it was 

not and 33.06 was unsure. While 23.76 percent said Q11 was plagiarism, 

45.54 percent said it was not and 30.69 was not sure. For Q12, 13.86 percent 

of the respondents thought it was plagiarism, while 64.36 percent thought 

not and 21.78 percent was unsure. 24.75 percent identified Q13 as 

plagiarism, 47.52 percent did not think so and 27.72 percent was unsure. The 

results of Q14 indicated that 19.8 percent determined it to be plagiarism, 

63.37 percent as not plagiarism, and 16.83 percent was unsure. For the last 

question, Q15, 22.77%, 59.41% and 17.82% considered it as plagiarism, not 

plagiarism and unsure respectively. 

 

The second section of the survey looked at students’ personal viewed about 

plagiarism, mainly focused on its definition, how to use citations and 

references, which are important methods in avoiding plagiarism in academic 

work, and the necessity of citing and referencing. 

 

In the case of Q1, ‘what is plagiarism?’ 22.87 percent students defined as the 

act of copying without giving credit, 24.85 percent believed it was copying 
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without reference and citation and 41.58 percent classified it as copying 

from others’ work, books and websites. The last 10 percent selected the no 

comment option (see figure 2). The number of the students who know how 

to use citation (Q2) is lower than those who don’t know; the figure was 40.5 

percent compared to 56 percent. The other 3 percent did not express their 

opinions (see figure 3). Around 40 percent of the respondents know how to 

cite sources (Q3). Among them, 13% noted quotation marks, 11% noted 

APA style, 7% noted author naming, and 3% noted footnotes. More than 60 

percent of the respondents had no ideas about how to cite sources (see figure 

4). The results of Q4 ‘do you know how to use references?’ showed that 

80.20 percent said yes, while 18.80 percent said no (see figure 5). 

 

There are a variety of opinions regarding the need to use citation in academic 

work (Q5). In terms of being a student in higher education, 16 percent of 

them stated that it was their responsibility to use proper citation, and 13 

percent believed that it was very easy to find more information for their 

further research or study. Additionally, using citations was one way of 

giving credit to authors and avoiding plagiarism, and the figure that sited this 

was 21 percent. Another 13 percent said that it was very important to use 

citations, and only 5 percent thought that their assignment papers were more 

professional if they used citations. While 13 percent of the respondents had 

other views such as stress, complexity and laziness when using citation, 25 

percent did not mention anything regarding this matter (see figure 6). 

 

2. Data analysis  

The first thing we noticed about the perceptions of The University of 

Cambodia students was that most of them understand the basic concept of 

plagiarism. They were able give, at least partially, correct definitions on the 

open questions for example in the first question, “To you, what is 

plagiarism?” they responded with answers such as copying other’s work, 

copying someone’s work without giving credit, not using references and 

citations. However, what is peculiar is the results from the close-ended part 

of our questionnaire that catch our attention. 

 

The first and second questions of our questionnaire mainly focused on 

copying materials without giving references and citations received a 74.55 

percent average of students stating that those actions are to be considered as 

plagiarism. We tried to further differentiate the perceptions of the students 

by categorizing their terms stating from term 1 to term 3, term 4 to term 6 

and term 7 to term 11, which we have found out that an average of 66 
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percent of term 1 to term 3 students were aware that copying materials 

without giving reference and citation is considered plagiarism. For the term 

4 to term 6 students, an average of 75 percent of them believed those actions 

are plagiarism. And an average of 78.57 percent of term 7 to term 11 

students considered it as plagiarism. If we are to look at the responses of the 

first two questions, we might conclude that the higher term students are more 

aware about plagiarism. However, when we look at the third question in the 

close-ended section part of our questionnaire, we found something 

interesting. About 52 percent of term 1 to term 3 students think that 

rewriting or paraphrasing material from any source without saying where the 

original material comes from is considered as plagiarism. 65 percent of term 

4 to term 6 students considered the same thing. Pausing at this we see that it 

follows the same pattern of the first two questions, which is that the higher 

term students have a better understanding about plagiarism. However, only 

48.21 percent of the term 7 to term 11 students considered that action as 

plagiarism.  

 

Starting from this point that we start to notice the irregularity of 

differentiation between lower term and higher term students. It is clear that 

we cannot define their understanding based on term and that almost all of 

them have some understanding of the definition of plagiarism but the depth 

of their understanding is not as deep as we thought prior to the distribution 

of our questionnaire. We tried to tweak the data we have collected through 

our questionnaire to find any peculiar differences in categorization. Our next 

attempt involved the gender of the students who took the questionnaire. We 

analyzed the first three questions based on gender to find out any significant 

differences between the genders. It turned out that quite a few more female 

students tend to think that the first three actions mentioned in our 

questionnaire are considered as plagiarism.  

 

However, only the first questions (42.57% (female) to 34.65% (male)) do 

female students show a sizable increase in understanding, the percentage in 

understanding in the second and third questions remains quite close. Both 

genders start to show a more shallow understanding of how to avoid 

plagiarism by dropping in percentage drastically from question 1 to question 

3, which is 42.57 percent to 28.71 for females and 34.65 percent to 23.76 

percent for males. Noticing these patterns we analyzed the general responses 

and responses by term and we noticed a drop in percentage of students who 

consider those actions as plagiarism from questions 1 to questions 3 as well. 

As we have mentioned in the methodology section of this paper, the close-
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ended questions were meant to test the understanding of students about 

plagiarism. The higher the question number is, the more in-depth about the 

understanding of plagiarism it becomes. We further analyzed their responses 

toward other questions and find out that less and less of UC students 

considered the more in-depth scenarios to be plagiarism. 

 
Table 1: General response of UC students of the first 3 questions 

  Survey Response (Percentage) 

Question Plagiarism 
Not 

Plagiarism 

Not 

Sure 

1 

Cutting and pasting material 

from various sources and 

included in the written report 

without referencing where it 

comes from 

77.23% 14.85% 7.92% 

2 

Copying materials with 

substantive length from the 

original source, without the 

use of quotation marks 

72.28% 18.81% 8.91% 

3 

Rewriting or paraphrasing the 

material from any source 

without saying where the 

original material comes from 

52.48% 35.64% 11.88% 

 

 
Table 2: Response by gender of UC students for the first three questions 

   Q1 Q2 Q3 

Female=59 

Plagiarism 42.57% 38.61% 28.71% 

Not Plagiarism 11.88% 13.86% 21.78% 

Not Sure 3.96% 5.94% 7.92% 

Male=42 

Plagiarism 34.65% 33.66% 23.76% 

Not Plagiarism 2.97% 4.95% 13.86% 

Not Sure 3.96% 2.97% 3.96% 
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Table 3: Response by term of UC students for the first 3 questions 

 Term 1-3 Term 4-6 

Q Plagiarism 
Not 

Plagiarism 

Not 

Sure 
Plagiarism 

Not 

Plagiarism 

Not 

Sure 

1 68.00% 24.00% 8.00% 80.00% 15.00% 5.00% 

2 64.00% 24.00% 
12.00

% 
70.00% 15.00% 15.00% 

3 52.00% 36.00% 
12.00

% 
65.00% 30.00% 5.00% 

 

 Term 7-11 

Q Plagiarism 
Not 

Plagiarism 

Not 

Sure 

1 68.00% 24.00% 8.00% 

2 64.00% 24.00% 12.00% 

3 52.00% 36.00% 12.00% 

 

 

As you can see in the above tables, the drop rates in percentage of students 

who understand plagiarism is relatively consistent. To further conclude our 

findings and analysis, we looked closely at the actions in the questionnaire 

that are considered to be plagiarism and used those questions to analyze the 

pattern of the drop rate. It turns out that the drop is relatively steady as the 

questions become more in-depth. The few raises in percentage are from 

those actions which are obvious and match the simple definition of 

plagiarism, while the majority of students could not correctly identify the 

more complicated actions of plagiarism.  

 

In short, our data analysis shows that there is not much difference in the 

understanding of plagiarism of UC students based on their term and sex. 

The consistent trend is that UC students tend to notice only the obvious 

actions that match the definition they gave in the open question about 

plagiarism, and not the other small details of avoiding plagiarism. 
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Figure 1: Questions that contain plagiarism actions and the percentage of students 

who noticed it 

 

 

V. Discussion  

In the study, almost two-fourths of the respondents perceived copying from 

others’ work either from books or website articles as plagiarism. 

Furthermore, one-fourth perceived copying without accurate references or 

citation as plagiarism, and less than one forth perceived copying without 

giving credit to authors as plagiarism. In spite of being able to define what 

plagiarism is, a large number of the respondents could not differentiate what 

constituted plagiarism in their assignments.  “Copying two or more simple 

sentences from the original source into a complex or combined sentence”, 

one of examples of committing plagiarism, was identified as not plagiarism 

by a majority of students. They also had little understanding about citation 

methods.  

 

The findings of the study: UC undergraduate students had little knowledge 

of the concept of plagiarism. This is similar to the findings of other studies 

carried out in Western universities (Helen, 2008; Ashworth & Bannister 

1997; Roig 1997). Additionally, the study agreed with other research on 

Asian undergraduate students’ personal view of plagiarism. For instance, 

Taiwanese students defined plagiarism as “copying something or someone’s 

idea without reference,” according to a survey of plagiarism carried out by 

Helen (2008). 
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VI. Conclusion and Recommendations 

To recapitulate, there is a limited understanding about plagiarism among 

students of The University of Cambodia due to the fact that they are not able 

to distinguish clearly what activity is considered as plagiarism and what is 

not, although they can define the term plagiarism. According to the findings 

of the study, students hold a negative attitude toward plagiarism, for it is 

equivalent to academic crime. Moreover, those studying in foundation year 

are less familiar with the concept of plagiarism compared to those in their 

second, third and fourth year.    

 

Despite the fact that the findings from this research paper cannot be 

generalized to include the overall attitudes toward plagiarism of all 

university students in Cambodia in academic settings because of the small 

sample size selected from only one institution, the study helps raise 

awareness of the issues surrounding students’ understanding of plagiarism 

and provides a background for future research on a similar topic. In addition, 

incidences of plagiarism will be greatly reduced in Cambodian academics, if 

there are further studies aimed at improving students’ understanding of 

plagiarism that examine clear causes and come up with effective solutions. 
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APPENDIX A 

 

QUESTIONNAIRE 

This study which is being carried out by a group of RES301 of University of 

Cambodia aims to explore the UC students’ perception about plagiarism. We 

would appreciate your honest responses to the questionnaire and it is very 

important that you respond to all the questions. Your answers are 

confidential with us and used only for academic purposes. This questionnaire 

will take about 15 minutes. Thank you for taking your time to complete this 

survey. 

INSTRUCTIONS: 

 This questionnaire is divided into two parts: open- and close-ended 

questions 

 The close-ended questions consist of a number of phrases about how 

you perceive what actions are known as plagiarism. 

 1 = Plagiarism  

 2 = Not plagiarism 

 3 = Unsure  

 Remember that your answer are neither right or wrong and please try 

not to use 3 (unsure), unless you really have to.  

 

PERSONAL INFORMATION 

Age: ___________________________   Gender: 

_________________ 

Major: __________________________   Term: 

___________________ 

 

 

I. CLOSE-ENDED QUESTIONS: PERCEPTION TOWARDS 

PLAGRIARISM  

1 

Cutting and pasting material from various sources 

and included in  

the written report without referencing where it comes 

from. 

1     2     3 

2 

Copying materials with substantive length from the 

original source, 

without the use of quotation marks. 

1     2     3 

3 
Rewriting or paraphrasing the material from any 

source without  
1     2     3 
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Saying where the original material comes from. 

4 

Material is copied almost word by word by deleting 

or adding one of few words, or reordering the 

sentence, or change the tense or numbers. 

1     2     3 

5 
Copying two or more simple sentences from the 

original source into a complex or combined sentence. 
1     2     3 

6 

Borrowing peer student’s assignment for referencing 

and copying a large section of his/her work, though 

there may be some differences elsewhere. 

1     2     3 

7 

Borrowing a senior student’s assignment for 

reference and imitating the senior student’s structure 

and methods. 

1     2     3 

8 
Discussing the assignment with other students and 

produce a similar report or exam answers 
1     2     3 

9 

Cutting and pasting material from various sources 

and included in the written report and at the reference 

section listing out the source of the information. 
1     2     3 

10 
Citing or referencing in the reference section any 

paper that you have not cited in your report. 
1     2     3 

11 
Citing or referencing a paper in the reference section 

that you have not read. 
1     2     3 

12 
Writing your own ideas on a topic then making up the 

names of reference to put next to them. 
1     2     3 

13 
Putting a full bibliography but omitting citation in the 

text. 
1     2     3 

14 Reading an article and rewrite into your own word. 1     2     3 

15 
Constructing a paragraph from quotations, with 

citation after each, and a few words of your own. 
1     2     3 

Adopted from: Helen, S.T. (2008). Australian universities’ review. 

Plagiarism: Academic dishonesty or ‘blind spot’ of multicultural education?. 

50(2).  

 

II. OPEN-ENDED QUESTIONS  

1. To you, what is plagiarism? 

__________________________________________________________

__________________________________________________________ 
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2. Do you know how to use citation?    Yes    No 

3. List down some methods of citing sources.  

__________________________________________________________

__________________________________________________________ 

4. Do you know how to put references?  Yes    No 

5. What do you feel about the need to use citation? 

__________________________________________________________

__________________________________________________________ 

This is the end of questionnaire! 

Thank you for your participation! 
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Appendix B 

 

Table 3: Responses to Section I of Survey 

  Survey Response (Percentage) 

Question Plagiarism Not 

Plagiarism 

Not Sure 

1 

Cutting and pasting material from 

various sources and included in 

the written report without 

referencing where it comes from. 

77.23% 14.85% 7.92% 

2 

Copying materials with 

substantive length from the 

original source, without the use of 

quotation marks 

72.28% 18.81% 8.91% 

3 

Rewriting or paraphrasing the 

material from any source without 

saying where the original material 

comes from. 

52.48% 35.64% 11.88% 

4 

Material is copied almost word by 

word by deleting or adding one of 

few words, or reordering the 

sentence, or change the tense or 

numbers. 

47.52% 28.71% 23.76% 

5 

Copying two or more simple 

sentences from the original source 

into a complex or combined 

sentence 

34.65% 42.57% 22.77% 

6 

Borrowing peer student’s 

assignment for referencing and 

copying a large section of his/her 

work, though there may be some 

differences elsewhere. 

56.44% 28.71% 14.85% 

7 

Borrowing a senior student’s 

assignment for reference and 

imitating the senior student’s 

structure and methods. 

29.70% 53.47% 16.83% 

8 

Discussing the assignment with 

other students and produce a 

similar report or exam answers. 

17.82% 70.30% 11.88% 
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9 

Cutting and pasting material from 

various sources and included in 

the written report and at the 

reference section listing out the 

source of the information. 

49.50% 29.70% 20.79% 

10 

Citing or referencing in the 

reference section any paper that 

you have not cited in your report. 

29.70% 36.63% 33.66% 

11 

Citing or referencing a paper in 

the reference section that you 

have not read. 

23.76% 45.54% 30.69% 

12 

Writing your own ideas on a topic 

then making up the names of 

reference to put next to them 

13.86% 64.36% 21.78% 

13 
Putting a full bibliography but 

omitting citation in the text. 
24.75% 47.52% 27.72% 

14 
Reading an article and rewrite 

into your own word. 
19.80% 63.37% 16.83% 

15 

Constructing a paragraph from 

quotations, with citation after 

each, and a few words of your 

own. 

22.77% 59.41% 17.82% 

 

 

Figure 2: What is plagiarism? 
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Figure 3: Do you know how to use citation?  

 

 
Figure 4: What citation methods do you use in your work? 

 

  
Figure 5: Do you know how to put references?  
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Figure 6: What do you feel about the need to put references? 

 
 

Table 4: Response to section I of survey categorized by term 
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Table 5: Response to section I of survey categorized by gender 

 


